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ABSTRACT
Globalization has altered the knowledge, skills, and professional environments for which  

Indian law schools prepare their students.  This article examines whether the resulting  

transformation has produced a legal-education system that is globally competent without  

becoming institutionally unequal or intellectually detached from Indian constitutional and  

social realities. It adopts a qualitative doctrinal method and analyses the Advocates Act,  

1961, the Bar Council of India Rules of Legal Education, judicial decisions on professional  

regulation, higher-education policy,  and selected scholarship on globalization, clinical  

education, and decolonization. The study finds that globalization has widened curricula,  

encouraged  interdisciplinary  and  experiential  teaching,  expanded  international  

collaboration, and increased the value of research and digital competence. Yet these gains  

are  distributed unevenly.  Resource-rich institutions  can translate  global  exposure  into  

clinics, databases, exchanges, and employment networks, while many affiliated colleges  

remain constrained by faculty shortages, weak infrastructure, and formal compliance. A  

second tension arises when global relevance is equated with the transplantation of Western 

materials rather than the comparative study of Indian problems. The article argues for a  

layered-convergence  model:  a  nationally  enforceable  professional  floor;  differentiated  

institutional support; locally grounded constitutional, customary, and socio-legal study;  

and global or technological specialization built above that foundation. It concludes that  

globalization should be judged not by the number of foreign subjects or partnerships a  

law school advertises, but by whether global knowledge improves professional competence, 

public service, research quality, and equal access across the legal-education system.
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I. INTRODUCTION

Indian legal education now operates at the intersection of two obligations. It must prepare 

graduates for admission to a nationally regulated profession, and it must also prepare them for 

legal  problems that  are  increasingly  shaped by transnational  commerce,  digital  platforms, 

international  standards,  comparative  reasoning,  and  cross-border  movement.  The  first 

obligation is rooted in the Advocates Act, 1961, which assigns the Bar Council of India (BCI) 

the functions of promoting legal education and laying down standards in consultation with 

universities and State Bar Councils.1 The second is not imposed by one statute. It emerges from 

economic liberalization, technological change, internationalization of higher education, and the 

growing interaction between domestic law and external legal regimes.

Globalization has therefore changed more than the list of subjects offered by Indian law schools. 

It has affected institutional design, pedagogy, research expectations, recruitment, professional 

aspiration,  and  the  language  in  which  excellence  is  described.  Scholarship  has  properly 

emphasized that Indian law schools must respond to transnational practice and institutional 

competition.2 It has also warned that professional relevance cannot be reduced to corporate 

employability, because legal education serves courts, public institutions, communities, civil 

society, academia, and the constitutional promise of equal justice.3 The core problem is thus 

distributive and normative: who receives the benefits of globalized legal education, and what 

conception of law governs those benefits?

Existing discussion often presents a binary choice between modernization and tradition. That 

framing  is  inadequate.  A curriculum  confined  to  domestic  black-letter  law  cannot  equip 

graduates for contemporary practice; equally, a curriculum assembled from prestigious foreign 

materials can remain disconnected from the languages, institutions, and inequalities through 

which law is experienced in India. Globalization should instead be understood as a set of flows 

- of rules, ideas, capital, technology, people, and professional practices - whose educational 

value depends on how institutions translate them.4 Translation requires selection, adaptation, 

and critical evaluation rather than passive adoption.

This article argues that a legitimate response to globalization requires layered convergence. At 

the first layer, every recognized institution must meet an enforceable national floor of doctrinal, 

ethical, research, digital, and clinical competence. At the second, public policy must build 

1 The Advocates Act, 1961, No. 25 of 1961, ss. 7(1)(h), 49(1)(d) (India).
2 C. Raj Kumar, Legal Education, Globalization, and Institutional Excellence: Challenges for the Rule of Law and 
Access to Justice in India, 20 IND. J. GLOBAL LEGAL STUD. 221, 223-29 (2013).
3 B. C. Nirmal, Legal Education in India: Problems and Challenges, 20 IIUM L.J. 139, 143-49 (2012).
4 WILLIAM TWINING, GLOBALISATION AND LEGAL THEORY 4-10 (Butterworths 2000).
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institutional capacity so that the floor is real rather than merely documentary. At the third, 

curricula  must  connect  comparative  and  transnational  learning  with  Indian  constitutional 

values,  local  dispute  systems,  regional  languages,  and  access-to-justice  needs.  Global 

specialization should form a fourth layer built upon - not substituted for - those foundations. 

This model treats global competence and local responsibility as mutually reinforcing goals.

The article proceeds in seven parts. Part 2 sets out the research questions and method. Part 3 

explains  the  historical  and  regulatory  foundations  of  reform.  Part  4  examines  curricular, 

pedagogical,  technological,  and  international  changes.  Part  5  analyses  inequality, 

commercialization, and epistemic dependence. Part 6 develops the layered-convergence model. 

Part 7 states implementation priorities, and Part 8 concludes.

II. RESEARCH DESIGN

A. Research questions

The  inquiry  is  organized  around  three  questions.  First,  how has  globalization  altered  the 

structure, curriculum, and teaching of legal education in India? Second, why have the resulting 

opportunities  been  distributed  unevenly  between  institutions  and  students?  Third,  what 

regulatory and curricular  design can combine global  professional  competence with Indian 

constitutional, cultural, and access-to-justice commitments? These questions are connected: a 

descriptive account of curricular change is incomplete unless it also identifies who can use the  

new opportunities and what public purpose they serve.

B. Methodology, scope, and limitations

The study uses a qualitative doctrinal and analytical method. Primary materials include the 

Advocates Act, 1961, the BCI Rules of Legal Education, Supreme Court decisions concerning 

the BCI’s  authority  and standards of  entry into the profession,  and policy instruments  on 

multidisciplinary and international higher education. Secondary materials include scholarship 

on  Indian  legal-education  reform,  clinical  pedagogy,  globalization,  and  decolonization. 

Institutional materials are used cautiously to illustrate declared programmes and practices, not 

to establish system-wide outcomes.

The temporal focus is the period from the emergence of the national-law-school model and the 

acceleration of economic liberalization to the present. The study does not claim to measure 

learning outcomes, placement patterns, or socio-economic mobility empirically. No interviews, 

surveys,  or  institution-level  dataset  were used.  Its  contribution is  therefore normative and 

institutional: it identifies tensions within the governing framework and proposes evaluative 
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criteria capable of guiding future empirical work. This limitation is significant because formal 

rules  do  not  prove  implementation,  and  elite  institutional  practice  cannot  be  assumed  to 

represent the thousands of students educated outside highly ranked law schools.

III. HISTORICAL AND REGULATORY FOUNDATIONS

A. From colonial professional training to the National-Law-School model

Formal legal education in India developed within a colonial system designed primarily to supply 

personnel for courts and administration. Its institutional legacy favoured exposition of enacted 

law, precedent, and examination-oriented reproduction. Recent historical scholarship shows that 

the persistence of this professional and instrumental orientation cannot be understood without 

examining colonial assumptions about the purpose of law schools, governance, and evaluation5 

Independence constitutionalized a radically broader public role for law, but mass legal education 

often  retained  lecture-dominant  teaching,  limited  research  infrastructure,  and  a  weak 

relationship between classroom learning and lived legal problems.

The establishment of the National Law School of India University (NLSIU) marked a major 

institutional break. NLSIU was established in 1986, admitted the first cohort of its five-year 

integrated programme in 1988, and was conceived as a pace-setting collaboration among the 

Bar, Bench, academy, and government.6 Its model combined an integrated degree, competitive 

admission, residential learning, interdisciplinary courses, projects, moots, and closer interaction 

between students and teachers.  The model  demonstrated that  professional  education could 

combine academic intensity with practice-oriented learning. Its diffusion through other National 

Law Universities (NLUs) changed the prestige, aspirations, and recruitment patterns of Indian 

legal education.

The model’s success, however, produced an important ambiguity. A pace-setting institution can 

diffuse standards throughout a system, or it can become an enclave whose advantages are 

difficult to reproduce. The latter risk increases when excellence depends on selective admission, 

high fees, residential infrastructure, favourable faculty-student ratios, digital resources, and 

professional  networks.  Globalization  amplified  both  possibilities:  it  gave  leading  schools 

partnerships and employment pathways, while exposing the inability of many affiliated colleges 

to provide even the foundational conditions for interactive and research-led education.

5 Shivani Salunke, Legal Education in India: Reflecting on the Past for a Brighter Future , 12 ASIAN J. LEGAL 
EDUC. 216, 217-21 (2025).
6 NATIONAL LAW SCHOOL OF INDIA UNIVERSITY,  About NLSIU,  https://www.nls.ac.in/about/about-nlsiu/ (last 
visited Sept. 2, 2026).
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B. Dual governance: Universities and the Bar Council of India

Indian legal education is governed through overlapping academic and professional authority. 

Universities  determine  academic  administration  and  confer  degrees,  while  the  BCI  sets 

standards connected to recognition for enrolment as an advocate.  The Supreme Court  has 

rejected the view that the BCI is wholly unconcerned with university legal education, while also 

recognizing that direct academic control primarily belongs to universities.7 This division is 

sensible  in  principle:  universities  protect  academic  inquiry,  and the  professional  regulator 

protects minimum competence and the integrity of entry into practice.

The BCI Rules of Legal Education, 2008 seek to translate statutory authority into institutional 

and  curricular  requirements.8 Their  importance  lies  not  merely  in  specifying  courses  or 

inspections but in constructing a nationwide professional baseline. The difficulty is that a rule-

based  baseline  can  encourage  formal  compliance.  A college  may  list  clinical  papers,  an 

internship requirement, a library, and full-time teachers without ensuring sustained supervision, 

current materials, meaningful assessment, or student access. Global subjects added to a weak 

foundation do not cure that defect; they can instead increase the distance between curricular 

labels and actual learning.

The Supreme Court’s Constitution Bench decision in Bar Council of India v. Bonnie Foi Law  

College reinforces the BCI’s substantial role in protecting professional standards. The Court 

held that the Council’s statutory powers supported an examination at the pre- or post-enrolment 

stage and emphasized quality control at entry to the Bar.9 The decision is relevant beyond the 

All India Bar Examination. It confirms that professional regulation may legitimately insist on 

competence, but greater power also creates a duty to use transparent, evidence-based, and 

educationally  informed standards.  Inspection  alone  cannot  substitute  for  outcome-oriented 

quality assurance.

IV. TRANSFORMATIONS ASSOCIATED WITH GLOBALIZATION

A. Curriculum: From domestic coverage to problem-centred competence

Globalization  widened  the  legal  curriculum.  International  trade,  investment,  arbitration, 

intellectual property, competition, environmental regulation, human rights, data governance, 

and comparative constitutional law became more professionally salient. This expansion reflects 

the reality that domestic legal advice frequently depends on transnational supply chains, foreign 

7 Bar Council of India v. Board of Management, Dayanand College of Law, (2007) 2 S.C.C. 202 (India).
8 BAR COUNCIL OF INDIA, Rules of Legal Education, 2008, pt. IV, schs. II-III.
9 Bar Council of India v. Bonnie Foi Law College, (2023) 7 S.C.C. 756, paras. 20-35 (India).
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investment  structures,  treaty  commitments,  platform  governance,  or  standards  developed 

outside a single jurisdiction. It also supports intellectual breadth by showing students that legal 

concepts travel, change meaning, and compete across institutional settings.

The strongest curricular response is not simply to add electives. A crowded catalogue can 

preserve the same passive pedagogy while changing course titles. Global competence requires 

problem-centred integration: a company-law problem may require competition, labour, data, 

environmental, and conflict-of-laws analysis; a constitutional problem may require comparative 

materials but must still be decided within India’s text, history, structure, and social conditions.  

Interdisciplinary learning is equally necessary because technology markets,  climate harms, 

public finance, and algorithmic decision-making cannot be understood through doctrine alone. 

NLSIU’s  description  of  its  integrated  programme,  for  example,  expressly  links 

multidisciplinary inquiry with discussions, case studies, moots, and project work.10

A global curriculum must also preserve professional breadth. Most graduates will not spend 

their  careers  on  international  transactions.  They  may  practise  in  district  courts,  enter 

government, support community organizations, advise local businesses, or work in regional-

language environments. The relevant question is not whether international law is useful; it 

plainly is. The question is whether curricular priorities enable students to move between legal 

scales - local, state, national, regional, and global - while retaining competence in procedure, 

evidence, drafting, ethics, and client service.

B. Clinical and experiential learning

Clinical legal  education is  one of the most  important bridges between global professional 

standards and India’s access-to-justice needs. Moots,  simulations, drafting exercises,  client 

counselling,  internships,  and  supervised  legal-aid  work  convert  doctrine  into  judgment, 

communication,  ethics,  and  reflective  practice.  Indian  clinical  education  has  historically 

maintained a strong relationship with legal aid and public service, unlike models that treat  

clinics mainly as skills laboratories.11 That orientation should be preserved because it makes 

experiential learning responsive to the conditions in which most people encounter law.

The BCI framework includes compulsory clinical papers covering drafting, professional ethics, 

alternative  dispute  resolution,  moot-court  exercises,  and  internship.12 Yet  the  existence  of 

10 NATIONAL LAW SCHOOL OF INDIA UNIVERSITY,  5-Year  B.A.,  LL.B.  (Hons.), 
https://www.nls.ac.in/programme/ba-llb-hons/ (last visited Sept. 2, 2026).
11 Frank S. Bloch & Iqbal S. Ishar, Legal Aid and Public Service: Future Directions in Clinical Legal Education, 
3 NAT’L L. SCH. J., no. 1, art. 2 (1991).
12 BAR COUNCIL OF INDIA, Rules of Legal Education, supra note 8, sch. II (prescribing compulsory clinical papers 
including drafting, professional ethics, alternative dispute resolution, moot court exercises, and internship).
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compulsory courses does not guarantee clinical education. A genuine clinic requires trained 

supervisors,  manageable  groups,  repeated  performance,  feedback,  ethical  safeguards,  and 

structured reflection. An unsupervised internship certificate or a single moot cannot demonstrate 

competence. Resource disparities therefore affect clinical learning more severely than lecture 

courses:  experiential  education is  labour-intensive,  and its  quality depends on institutional 

relationships with courts, legal-services authorities, practitioners, and communities.

Globalization can improve clinical education through cross-border simulations, international 

arbitration problems, comparative public-interest projects, and collaborations on migration, 

climate, technology, or business and human rights. But these additions should rest on local 

clinical capacity. A student who can discuss an international arbitration clause but has never 

interviewed  a  client,  drafted  a  basic  pleading,  or  observed  trial  procedure  has  received 

specialization without professional formation.

C. Technology, research, and the digital divide

Digital databases, e-journals, virtual classrooms, online dispute resolution, and legal-technology 

tools have expanded the materials and methods available to law schools. Students can compare 

foreign  judgments,  trace  legislative  history,  use  citation  networks,  collaborate  across 

institutions,  and  access  lectures  that  geography  once  made  unavailable.  Technology  also 

supports continuing education and modular learning. Global change in legal services makes 

competence in digital research, cybersecurity, data protection, and responsible use of automated 

tools part of professional literacy.13

Technology nevertheless reproduces inequality when institutions lack reliable connectivity, 

subscriptions,  devices,  accessible  formats,  or  trained  faculty.  Access  to  a  database  is  not 

equivalent to research ability. Students must learn source hierarchy, query design, verification, 

citation,  data ethics,  and the limits of automated outputs.  A reform agenda that celebrates 

platforms without funding these capabilities may widen the gap between institutions that teach 

research as an iterative practice and those that provide only nominal access.

The appropriate objective is digital public infrastructure for legal education: shared access to 

primary law, interoperable repositories, open teaching materials, regional-language resources, 

and faculty-development programmes. Technology should reduce the marginal cost of quality 

rather than become another premium feature. The National Education Policy’s emphasis on 

13 John Flood, Legal Education in the Global Context: Challenges from Globalization, Technology and Changes  
in Government Regulation 1-8 (University of Westminster School of Law Research Paper No. 11-16, 2011).
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multidisciplinary higher education, technology, equity, and capable faculty provides a broader 

policy basis for this direction.14

D. International collaboration and professional mobility

Student exchanges, visiting faculty, joint research, international moots, summer schools, and 

collaborative degrees can expose students to different legal cultures and methods. The UGC’s 

2021  internationalization  guidelines  encourage  internationally  relevant  curricula,  research 

collaboration,  mobility,  and  credit  recognition.15 Its  2022  regulations  further  provide  a 

framework for twinning, joint-degree, and dual-degree collaboration between eligible Indian 

and foreign higher educational institutions.16 These measures institutionalize opportunities that 

were previously concentrated in informal bilateral arrangements.

International collaboration should be evaluated by educational substance. A memorandum of 

understanding,  foreign  logo,  or  short  visit  does  not  itself  improve  learning.  Productive 

collaboration includes co-designed courses, sustained faculty participation, reciprocal credit, 

jointly supervised research, transparent selection, and financial support for students who cannot 

privately fund mobility. Virtual exchange can broaden participation, but it must supplement 

rather than disguise unequal access to material opportunities.

Professional mobility also requires doctrinal caution. Law remains jurisdiction-specific even 

when clients  and problems cross  borders.  Comparative  exposure  should teach students  to 

identify institutional difference, applicable law, professional restrictions, and conflicts, not to 

assume  that  foreign  doctrine  can  be  transplanted.  The  transferable  skill  is  disciplined 

comparison: understanding why a rule works in one setting, what interests it serves, and what 

adaptation would be required in India.

V. THE DISTRIBUTIVE AND EPISTEMIC COSTS OF GLOBALIZATION

A. Institutional stratification

The  most  serious  structural  concern  is  the  unequal  capacity  of  institutions  to  convert 

globalization into learning. A small group of NLUs and private schools possess strong brands, 

selective admissions, libraries, research centres, alumni networks, and employer access. The 

wider system includes public university departments and affiliated colleges with widely varying 

resources.  National  rankings  illustrate  concentration  at  the  top,  but  rankings  cannot  by 

14 MINISTRY OF EDUCATION, GOVERNMENT OF INDIA, National Education Policy 2020, paras. 11.1-11.9, 20.2.
15 UNIVERSITY GRANTS COMMISSION,  Guidelines for Internationalisation of Higher Education in India (2021), 
https://www.ugc.gov.in/KeyInitiative?ID=LZ1FUMk6U2JWGNLvhWfVSA%3D%3D.
16 University  Grants  Commission (Academic Collaboration between Indian and Foreign Higher  Educational  
Institutions to Offer Twinning, Joint Degree and Dual Degree Programmes) Regulations, 2022.
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themselves reveal the quality of the median classroom or the availability of clinical supervision 

across the system.17 The Consortium of NLUs now coordinates a substantial group of national 

law universities, reinforcing their collective visibility and standard-setting influence.18

Stratification operates before, during, and after admission. Competitive entrance preparation, 

English fluency, relocation, technology, and fees influence who enters prestigious institutions. 

Once  enrolled,  students  differ  in  access  to  research  assistance,  exchanges,  internships, 

competitions, and professional mentoring. Employers then use institutional reputation as a 

screening device, converting earlier advantages into career opportunities.  The result is  not 

simply variation in quality; it is a cumulative opportunity structure.

A policy response must avoid two errors. The first is to weaken standards in the name of access. 

Students who pay lower fees or study in regional institutions are not served by a degree that 

does not produce competence. The second is to impose identical unfunded requirements. A 

college cannot create a clinic, digital library, or research culture merely because a form requires 

it. Minimum standards must therefore be paired with capacity grants, shared services, faculty 

support, transition periods, and public reporting of outcomes.

B. Commercialization and the public character of legal education

Private  investment  can  expand  seats,  infrastructure,  specialization,  and  institutional 

experimentation. It can also shift educational priorities toward high-fee programmes, corporate 

placement, and marketable global branding. Commercialization becomes problematic when the 

price of access is disconnected from public obligations, when scholarships are opaque, or when 

academic  resources  are  allocated  chiefly  to  visible  international  initiatives  rather  than 

foundational teaching.

Legal education has a public character because it supplies officers of courts, public officials, 

legal-aid providers, teachers, and actors who shape the distribution of rights. Even privately 

financed institutions operate within a profession whose legitimacy depends on competence and 

service. The statutory language requiring the BCI to promote legal education and lay down 

standards reflects this public dimension.19 Market demand is relevant, but it cannot be the 

exclusive measure of curricular value.

17 MINISTRY OF EDUCATION,  GOVERNMENT OF INDIA,  India  Rankings  2025:  Law, 
https://www.nirfindia.org/Rankings/2025/LawRanking.html (last visited Sept. 2, 2026).
18 CONSORTIUM OF NATIONAL LAW UNIVERSITIES,  About the Consortium,  https://consortiumofnlus.ac.in/ (last 
visited Sept. 2, 2026).
19 The Advocates Act, 1961, supra note 1, s. 7(1)(h).
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Affordability must consequently be treated as a quality question. Excessive cost narrows the 

social composition of the profession and can influence career choice by making lower-paid 

litigation, legal aid, research, or public service financially difficult. Institutions that benefit from 

global partnerships should publish need-based aid, participation rates, and selection criteria. 

Public institutions require predictable funding sufficient to meet professional standards without 

transferring the entire burden to students.

C. Westernization, comparative learning, and epistemic dependence

Global  learning  is  often  mediated  through  English-language  materials,  Western  university 

models, and the priorities of transnational corporate practice. These materials can be valuable, 

but their prestige may crowd out Indian legal history, regional practices, socio-legal fieldwork, 

and scholarship produced outside dominant publication networks. Third World approaches to 

international law demonstrate why apparently universal legal frameworks must be examined 

for their relationship to historical and material power.20 The pedagogical lesson is not to reject 

foreign law, but to teach comparison critically.

Decolonization should not romanticize customary systems or treat every indigenous practice as 

normatively valid. Local norms may reproduce caste, gender, religious, or economic hierarchy. 

Constitutional rights remain the evaluative framework. The purpose of studying customary and 

community institutions is to understand how legal authority is experienced, how disputes are 

actually resolved, and where transformation is required. Recent scholarship on Indian legal 

education similarly calls for historical reflection and a more plural understanding of legal 

knowledge.21

The correct  contrast  is  therefore not global  versus Indian,  but  uncritical  borrowing versus 

reasoned translation. A comparative constitutional course should begin with an Indian problem, 

locate the governing text and doctrine, examine relevant social facts, and then use foreign 

experience to test alternatives. A trade-law course should consider the effects of international 

rules on Indian workers, consumers, small producers, and regulatory capacity. An artificial-

intelligence course should connect global principles with Indian administrative law, evidence, 

discrimination, privacy, and language diversity. This approach makes global knowledge locally 

accountable.

20 B. S. Chimni,  Third World Approaches to International Law: A Manifesto, 8  INT’L CMTY. L. REV. 3, 15-18 
(2006).
21 Salunke, supra note 5, at 216-21.
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VI. A LAYERED-CONVERGENCE MODEL FOR REFORM

A. Layer One: An enforceable national professional floor

The first layer is a common floor that applies to every degree recognized for professional 

enrolment. It should specify demonstrable outcomes in legal reasoning, statutory interpretation, 

research,  writing,  drafting,  ethics,  evidence,  procedure,  client  communication,  negotiation, 

digital verification, and constitutional values. Course titles are insufficient. Institutions should 

show how students perform these tasks through moderated assessments, portfolios, simulations, 

or clinics.

The floor should be jointly shaped by the BCI, universities, teachers, practitioners, judges, legal-

services  institutions,  students,  and  employers,  with  academic  participation  protected.  The 

Supreme Court’s recognition of the BCI’s broad responsibility for quality control supports 

strong  standards,  but  the  same  decision  should  prompt  institutional  accountability  in  the 

exercise of that power.22 Standards, inspection criteria, findings, improvement directions, and 

appeal mechanisms should be publicly intelligible.

B. Layer Two: Differentiated capacity building

Uniform outcomes require differentiated support. Institutions beginning with fewer resources 

need greater assistance, not diluted expectations. Governments and universities should fund 

regional  legal-education  hubs  that  share  digital  subscriptions,  research  repositories,  skills 

laboratories, translation resources, and specialist teachers. Faculty-development sabbaticals, 

teaching  fellowships,  practitioner  appointments,  and  inter-institutional  course  sharing  can 

reduce  isolation.  The  UGC’s  multidisciplinary-institution  agenda  offers  a  route  for  law 

departments  to  collaborate  with  economics,  technology,  psychology,  public  policy,  and 

language faculties.23

Accreditation  should  distinguish  between  temporary  capacity  deficits,  remediable  non-

compliance,  and  persistent  failure.  Improvement  plans  should  include  timelines,  funding 

responsibilities,  and  student  protections.  New  admissions  may  require  restriction  where 

minimum conditions are absent, but current students should not bear the cost of regulatory 

delay. Public dashboards can report faculty strength, library access, clinical hours, scholarship 

support, and assessment practices without reducing quality to a single rank.

22 Bonnie Foi Law College, (2023) 7 S.C.C. 756, paras. 32-47.
23 UNIVERSITY GRANTS COMMISSION,  Guidelines  for  Transforming  Higher  Education  Institutions  into  
Multidisciplinary Institutions (2022).
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C. Layer Three: Local grounding and constitutional translation

Every law programme should integrate local legal experience into the curriculum. This includes 

state legislation, trial and tribunal procedure, regional-language legal communication, legal-aid 

needs, customary and informal dispute processes, and field-based socio-legal research. Local 

grounding  is  not  parochialism.  It  gives  students  the  factual  and  institutional  knowledge 

necessary to understand whether legal rules work and for whom.

Constitutional  translation provides the normative discipline for  this  layer.  Students  should 

assess  local  and  global  norms against  dignity,  equality,  liberty,  secularism,  social  justice, 

federalism, and access to justice. Clinics should be linked to teaching rather than treated as  

extracurricular charity. Research problems should emerge from courts, communities, regulators, 

and institutions, while remaining open to comparative and theoretical insight.

D. Layer Four: Selective global and technological specialization

Once foundational competence and local grounding are secure, institutions can build distinctive 

global strengths. A school may specialize in trade and investment, climate law, maritime law, 

technology, migration, public health, arbitration, or comparative constitutionalism according to 

faculty  expertise  and  regional  relevance.  International  partnerships  should  support  those 

strengths rather than determine them. Specialization should be evaluated through sustained 

courses,  research output,  student participation,  and public contribution,  not  the number of 

agreements signed.

This layered design avoids a false hierarchy in which global subjects are advanced and domestic 

practice is basic. Trial advocacy, local governance, welfare administration, and community law 

can demand as much intellectual sophistication as cross-border transactions. The objective is a 

graduate who can move responsibly between scales,  verify sources, recognize institutional 

limits,  communicate  across  language  and  professional  boundaries,  and  understand  law’s 

distributive consequences.

VII. IMPLEMENTATION PRIORITIES

Five priorities follow from the model. First, the BCI and universities should replace checklist-

dominant inspection with outcome-based review while publishing reasons and compliance data. 

Second, Union and State higher-education funding should establish regional shared-resource 

networks for databases, clinics, research training, and specialist teaching. Third, faculty policy 

should reward teaching preparation, supervision, research, and public engagement rather than 

rely  mainly  on  formal  qualifications  or  publication  counts.  Fourth,  every  international 
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collaboration  should  include  transparent  selection  and  financial  inclusion.  Fifth,  curricula 

should require repeated research, writing, and clinical performance across the degree rather than 

confining these skills to isolated papers.

Implementation should be phased and measurable. In the first phase, regulators can define 

outcome standards, collect baseline institutional data, and identify urgent student-protection 

issues.  In  the  second,  capacity  funding  and  faculty  development  should  precede  full 

enforcement of enhanced requirements. In the third, periodic external review should examine 

learning evidence, graduate pathways, clinical quality,  and inclusion. Independent research 

should test whether reforms narrow differences in competence and opportunity. This sequence 

recognizes that credible regulation requires information and resources as well as sanctions.

VIII. CONCLUSION

Globalization  has  made  Indian  legal  education  broader,  more  interdisciplinary,  more 

technologically connected, and more attentive to experiential and transnational learning. It has 

helped transform the law degree from a largely lecture-based study of domestic doctrine into a 

platform capable of preparing students for diverse professional settings.  The national-law-

school model, BCI curricular standards, clinical education, digital research, and international 

collaboration have all contributed to that change.

The  transformation  remains  incomplete  because  opportunity  and institutional  capacity  are 

uneven.  Global  subjects  do  not  produce  global  competence  when  foundational  teaching, 

supervision, research access, and professional skills are weak. International partnerships do not 

democratize education when participation depends on private means. Nor is global relevance 

achieved by displacing Indian legal history, regional institutions, or constitutional problems 

with prestigious foreign materials. The decisive question is whether international knowledge 

can be translated into competent, ethical, and socially responsive legal work.

The layered-convergence model directly addresses this problem. It combines an enforceable 

national floor with differentiated capacity building, constitutional and local grounding, and 

selective global specialization. The model rejects both isolation and imitation. Its standard of 

success is diffusion: whether the gains associated with globalization improve the ordinary law 

classroom, strengthen public service, widen access to professional opportunity, and deepen the 

quality of Indian legal research. A globally connected legal-education system will be legitimate 

only when its excellence is not confined to a small institutional tier and its graduates remain 

equipped to serve the society in which law acquires meaning.

*****
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